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Sausan Karima (2021) : The Effect of Using Time Token Arends Model on 
Students’ Speaking Ability at SMKN 2 Pekanbaru. 
 
This research was conducted based on observations in the tenth grade of 
SMKN2 Pekanbaru. Some students still have problems in learning English, 
especially in improving their English speaking. This can be seen from the way 
they learn English. In this study, the author uses the time token arends model to 
help students improve their speaking skills. This research aimed to determine 
whether there was a significant difference between students' speaking ability by 
using the time token arends model and without it. This research was experimental 
research, which is a quasi-experimental design by a non-equivalent (pre-test post-
test) control group technique. The population of this research was the tenth grade 
majoring in DPIB of SMKN 2 Pekanbaru. The total population was 112 students, 
while for sample selection the writer used the purposive sampling technique. 
There were 43 students as a sample of this research. In collecting the data, the 
writer used a spoken test to know students’ speaking abilities. The experimental 
class was treated by using the time token arends model, while the control class 
was using the conventional ways. The pre-test was given to the two groups before 
giving the treatment. The result of the pre-test showed the mean score of the 
experimental class was 59,50  and the control class was 58,78. After giving the 
treatment, a posttest was given. The result of the post-test showed the mean score 
of the experimental class was 80.30 and the control class was 74.87. In addition, 
the result of the independent sample t-test showed that Sig. (2-tailed) 0.063>0.05 
and the t-count value is 1.910< t-table 2.020, it can be concluded that the null 
hypothesis (Ho) was accepted, besides the alternative hypothesis (Ha) was 
rejected. Thus, it can be concluded that there were no significant differences 
between students' speaking ability by using the time token arends model and 
without that on tenth-grade students at SMKN 2 Pekanbaru. 
 















Sausan Karima (2021) : Pengaruh Penggunaan Model Time Token Arends 
terhadap Kemampuan Berbicara Siswa di SMKN 2 
Pekanbaru. 
. 
 Penelitian ini dilakukan berdasarkan hasil pengamatan di kelas sepuluh 
SMKN 2 Pekanbaru. Beberapa siswa masih memiliki masalah dalam mempelajari 
Bahasa Inggris, terutama dalam peningkatan berbicara berbahasa Inggris. Hal ini 
dapat dilihat dari cara mereka dalam mempelajari Bahasa Inggris. Dalam 
penelitian ini, penulis menggunakan model time token arends  untuk membantu 
para siswa meningkatkan kemampuan berbicara. Penelitian ini bertujuan untuk 
mengetahui apakah ada perbedaan yang signifikan antara kemampuan berbicara 
siswa dengan menggunakan model time token arends dan tanpa model tersebut. 
Penelitian ini merupakan penelitian eksperimen, yang merupakan desain kuasi 
eksperimental dengan teknik kelompok kontrol non-ekuivalen (pre-test post-test). 
Populasi dalam penelitian ini adalah siswa kelas X jurusan DPIB SMKN 2 
Pekanbaru. Jumlah populasi sebanyak 112 siswa, sedangkan untuk pemilihan 
sampel penulis menggunakan teknik purposive sampling. Sampel penelitian ini 
berjumlah 43 siswa. Dalam mengumpulkan data, penulis menggunakan tes lisan 
untuk mengetahui kemampuan berbicara siswa. Kelas eksperimen diberi 
perlakuan dengan model time token arends, sedangkan kelas kontrol 
menggunakan cara konvensional. Pre-test diberikan kepada kedua kelompok 
sebelum diberikan perlakuan. Hasil pre-test menunjukkan nilai rata-rata kelas 
eksperimen adalah 59,50 dan kelas kontrol adalah 58,78. Setelah diberikan 
perlakuan, diberikan posttest. Hasil post-test menunjukkan nilai rata-rata kelas 
eksperimen adalah 80,30 dan kelas kontrol adalah 74,87. Selain itu, hasil uji 
independent sample t-test menunjukkan bahwa Sig. (2-tailed) 0,063>0,05 dan 
nilai t hitung 1.910<t-table 2.020, maka dapat disimpulkan bahwa hipotesis nol 
(Ho) diterima, selain itu hipotesis alternatif (Ha) ditolak. Dengan demikian, dapat 
disimpulkan bahwa tidak ada perbedaan yang signifikan antara kemampuan 
berbicara siswa dengan menggunakan model time token arends dan tanpa itu pada 
siswa kelas sepuluh di SMKN 2 Pekanbaru. 
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A. Background of the Problem 
Language is foremost a means of communication, and 
communication almost always takes place within some sort of social 
context Julie (2010, p.2). Language has functioned as a tool of 
communication. Also, It cannot be separated from the community because 
people can communicate with each other by using language. However, we 
will understand what other people are saying if we know and master the 
language they use to speak. Also, we cannot express our thoughts, ideas, 
or opinions if we do not master a language. Therefore, we can conclude 
that it is difficult for us to communicate with people if we do not master 
the same language. 
We use language to express our inner thoughts and emotions, make 
sense of complex and abstract ideas, learn to communicate with others, 
fulfill our wants and needs, establish rules and maintain our culture. 
Language can be divided into several types, namely verbal, physical, 
biologically innate, and a basic form of communication. It is shown that 
people express their ideas, thoughts, wishes and opinions by uttering a 
particular word or phrase on a certain occasion. Unlike Ormrod (1995) the 
behaviorist often defines language as a learned behavior involving a 






As an international language in the world, English is very 
important and has many interrelationships with many aspects of life owned 
by a human being. Lauder (2008) said the global status of English is partly 
due to the number of people who speak it, the current status of English as 
an international or global language is underpinned by its wide use in a 
range of fields such as politics, diplomacy, international trade and 
industry, commerce, science and technology, education, the media, 
information technology, and popular culture. In Indonesia, there is a law 
that states that English is the first foreign language and is taught formally 
from elementary school up to the university level (UU No. 2, 1989 
National Education System). 
In learning English materials, four skills must be studied by 
students. Including speaking, listening, writing, and reading. Broadly 
speaking can be known as the skill of sharing thoughts, ideas, and 
intentions with other people by using a language in oral form  (Bustari and 
Iskandar, 2017). Also, Gert and Hans in Efrizal (2012) declare speaking is 
speech or utterances produced by the speaker to be known, and after that, 
the listener processes the words to understand the speaker’s intention. 
Then, this means that in communication, speaking plays an important role. 
Most students still lack the motivation to improve their abilities in 
English. This phenomenon the researcher got when teaching at the school 




located at Pattimura street, Pekanbaru. In Pekanbaru, this school is one of 
the schools included in the favorite school. Just like now, the school 
carries out an online learning process even with a shorter time than when 
offline. From my experience teaching English in class, the are several 
problems exist : 
1. Some students are not confident in speaking. 
2. Some students are having a problem with their speaking ability. 
3. Some students are unconcerned about English lessons. 
4. Some of the students are not active in class. 
Motivation is an influencing factor in determining students’ 
readiness to communicate. According to Mitra (2016)  Motivation refers to 
a combination of efforts plus a desire to obtain language learning. A 
second language refers to the extent to which individuals practice or try to 
learn languages because of the desire to do so. 
In increasing student motivation, teachers also have an important 
role, namely as a motivator, where teachers must take actions that can 
encourage students’ willingness to express their opinion. Manizar (2015) 
said that the teacher must stimulate and provide encouragement and 
reinforcement to revive the passion and enthusiasm for student learning, 
encourage students to dare to express opinions, and help students to be 
able to understand and utilize the potential that exists in themselves 
optimally. In supporting these achievements, the teacher can use various 




the Time Token Arends as a learning model.Time Token Arends is a 
learning model that uses coupons as the learning tool, where each coupon 
is worth thirty seconds. Every student is allowed to express their ideas or 
opinions. The purpose of using this method is that students can be more 
active and confident in speaking English. 
The Time Token Arends learning model can combine with learning 
media under the characteristics of the learning material. Among the many 
existing media, Audio-Visual Media is a media that can be combined with 
the Time Token Arends Model when teaching the speaking class. This 
statement is supported by previous research by Kurniawan (2016). The 
finding from his study is that there is an increase in the students' speaking 
abilities by using AVM. The most improvement was pronunciation, 
grammar, and vocabulary, with no significant improvement in fluency and 
comprehension. Kustandi and Bambang (2011) said learning media are a 
means to enhance teaching and learning activities. Bavaro (1989) states 
that AVM can stimulate learners and encourage them to learn a foreign 
language. The advantage of AVM is where technical AVM can 
communicate facts and ideas through the eyes and ears to the mind and the 
emotions. Examples of technical AVM are videos, overhead projectors, 
instruments, computers, and tools of industrialization (Bavaro, 1989). 
The results of this study contain the effect of using the Time Token 
Arends Model with Audio-Visual Media on students to improve their 




The application of the Time Token Arends Model with Audio-Visual 
Media is to increase students’ speaking ability. Based on the background 
described above, the researcher is interested in researching with the title. 
“THE EFFECT OF USING TIME TOKEN ARENDS MODEL ON 
STUDENTS’ SPEAKING ABILITY AT SMKN 2 PEKANBARU” 
B. The Problem of the study 
1. Identification of the Study 
To make the problems of the research clear, the problems of the 
research can be identified : 
a. What makes some students not confident in speaking? 
b. What makes some students have a problem with their speaking 
ability? 
c. What makes some students unconcerned about English lessons? 
d. What makes some students not active in class? 
2. The Limitation of the Research 
Based on the identification of the problem, the researcher focused 
this research only on the effect of using the Time Token Arends Model 
with Audio-Visual Media on students’ speaking ability at SMKN 2 
Pekanbaru. 
3. The Formulation of the Problem 
Based on the identification and limitations of the problems, the 




a. How is students’ speaking ability taught using the Time Token 
Arends Model with Audio-Visual Media at the tenth-grade students 
of SMKN 2 Pekanbaru? 
b. How is students’ speaking ability taught without using the Time 
Token Arends Model with Audio-Visual Media at the tenth-grade 
students of SMKN 2 Pekanbaru? 
c. Is there any significant difference between students' speaking 
ability  using the Time Token Arends Model with Audio-Visual 
Media and without it at the tenth-grade students of SMKN 2 
Pekanbaru? 
C. Objective and Significant  of the Research 
1. The Objective of the Research 
Based on the formulation above the objectives of the research are: 
a. To examine students’ speaking ability taught using the Time Token 
Arends Model with Audio-Visual Media at the tenth-grade students 
of SMKN 2 Pekanbaru. 
b. To examine students’ speaking ability taught without using the 
Time Token Arends Model with Audio-Visual Media at the tenth-
grade students of SMKN 2 Pekanbaru. 
c.  To examine whether there is a significant difference in speaking 
ability between the students who taught using the Time Token 
Arends Model with Audio-Visual Media and without it at the 




2. Significant of the Research 
On basis of the objective above, the significance of the study can 
be stated as follows: 
a. For students, applying the Time Token Arends Model with Audio-
Visual Media can motivate students to improve their speaking 
ability. 
b. For the teacher, to provide better techniques for teaching speaking 
in class. 
c. The writer hopes the result of the study can be used as a reference 
for those who want to research teaching English. 
D. The Reason for Choosing the Title 
There are some reasons why the researcher is interested in carrying 
out this research. 
1. The topic is relevant to the writer as a student of the English Education 
Department. 
2. The topic needs to exist because the researcher wants to know if 
they're different on the speaking ability of students before and after 
being taught using the Time Token Arends Model with Audio-Visual 
Media. 








E. Definition of the Term 
1. Learning Model 
According to Arends in Suprijono (2013, p.46) the learning model 
is the approach thath teacher used in the class, including learning 
objectives, stages in learning objectives, learning environment, and 
classroom management. Joyce & Weil in Isjoni (2013, p.50) declare a 
learning model is a pattern or plan that had  planned in such that and 
also it is to arrange the curriculum, compose the subject matter, and 
give instructions for instructors in the class. In this study, researchers 
use Time Token Arends as a learning model.  
2. Time Token Arends 
Busro (2016) said Time Token Arends is one of the learning 
models used to practice social and participatory learning, in the form 
of talking coupons that have a limit to approximately one minute per 
student. The aim is to make students do not dominate the conversation 
or be silent in the class, so every students can learn actively and be 
allowed to express their ideas or opinions. In this research, the Time 
Token Arends Model is used to see whether it can increase students' 
motivation in their speaking ability or not. 
3. Audio-Visual Media 
Ivers and Baron (2002) say that multimedia allows the 




students with opportunities to explain their ideas to others. Multimedia 
also provides students with a medium for communication and provides 
them with new insights into organizing and evaluating information. 
Besides, multimedia can change the roles of the teachers and students 
and the interactions between them by allowing students to review their 
interpretations of information. 
According to Madhuri (2013) using AVM tools on students can 
improve speaking skills several times over, more than other methods. 
Audio-Visual Media can stimulate materials and devices that help 
sound and vision in teaching to facilitate learning by students by 
activating more than one sensory channel. Not only sight but also 
hearing. Therefore, researchers use AVM in this research as a learning  
medium. 
4. Speaking Ability  
According to Chaney as Chancy as cited in Bahadorfar and 
Omidvar (2014) speaking is the process of building and sharing 
meaning through the use of verbal and non-verbal symbols in a variety 
of contexts. Asmiati (2010) stated that ability is the stage of successful 
achievement of the objects of measurement on the variable.” Speaking 
is the main thing of second language learning and teaching because it 
is an art of communication and one of the skills learned in learning 
foreign languages. Brown and Yule (1983) stated that speaking is the 




interaction, and the first impression of a person is when someone's 
ability to speak fluently and comprehensively. This research focused 
on students' motivation to improve their speaking ability. This research 





REVIEW OF RELATED  LITERATURE 
A. Theoretical Framework 
1. Time Token Arends Model 
a. Definition of Time Token Arends Model 
The definition of the Time Token Method is as follows. According 
to Arends (2008, p. 29) the Time Token Method is a cooperative 
learning model used to develop the skills of participation of learners. 
Strategy Time Token Method introduced by Arends. This strategy is 
one type of active learning strategy in the classroom. Moreover, 
according to Fatmawati (2011, p.20) a Time token is one method that 
can help the students to achieve speaking skills. Time Token Arends 
learning model is one small example of the application of democratic 
learning in school.  
Fentari and Latif (2016) stated that the Time Token Arends Model 
is a learning model that trains and develops social skills students to not 
dominate talk and does not silence in the class when learning. This 
method is for teaching students to achieve their skill and showing 
opinions and scoring tasks to their friends. This model planned that the 
student should speak and get social with each other. Nurjanah (2018) 
defines that Time Token Arends can improve the students' speaking 




have an idea in the learning language. Teaching speaking using Time 
Token Arends can motivate and activate the students to speak English. 
Based on the statements above, the time token arends model has a 
suitable learning structure used for teaching social skills and avoids 
students' dominance speaking or silence absolutely in the class. They 
shall experience a chance to be a more positive course. Suprijono 
(2013) suggests several steps of how to use a Time Token activity in 
the class. It starts by arranging the students' seating arrangement into a 
discussion forum. Then each student is given talking tokens. Each 
student will be given points depending on the time they spend speaking 
or expressing an opinion. 
Also, Istarani (2011) suggests several steps of Time Token activity:  
1) Prepare the time token coupon to be spread to the students.  
2) Arrange the students’ seating into a discussion form.  
3) Every student  has a coupon to talk for around 30 seconds.  
4) If the students have finished their speech, they give the coupon 
back. One coupon once speaking chance.  
5) The students who have run out of their coupons have no chance 
to speak anymore. The opportunity is only for those who still 
have a coupon. 
b.  The Steps for Using Time Token Arends 
According to Arends in Asmiati (2010) the lesson in Time Token 





Before starting the class, a teacher prepares a coupon as a tool 
of conversion to be allotted by students, where that coupon  will be 
important when giving opinions in class later. Usually, if the lesson 
is at the first clock after the students pray together, the teacher will 
greet and ask their news, and then check how many students do not 
enter the class. 
The teacher divides a class into groups, with each group 
consisting of four to six students with different abilities. This group 
is an origin group. Sum up the members in the origin group 
correspond to the amount of Lesson items to be learned by the 
student in line with study to be reached. 
2) Defining Objective Target 
Defining the objective target of discussion is clear what will be 
expostulate or clear of target expostulate and this target 
experimental see the process from the conducted learning 
discussion. 
The objective target, covering all of which will be known, 
comprehended, or decided in the discussion, so that what is studied 
will be clear. The target experiment includes how situations and 
interactions lead students to what they want to experience during 





3) Opening and Clarification of Problem Context 
Clarification to problem participants about the topic to 
expostulate just global enough, do not too detail. The detailed 
explanation can result in the framework of participant thinking 
limited, and quickly tired of or boring. The point of this phase is 
taking part in the involvement of participants, either through 
physical, mind, and emotion. 
4) Objective Phase 
The question raised by the mediator in phase objective is: 
a) What is the participant known, seen, heard, read, or 
remembered concerning the topic studied (in the form of fact 
and data)?. This question will fish the student to open what 
materials. 
b) What is the participant experience that is relevant to the studied 
topic (when, what occurrence, and where)?. Only the student's 
experience can make the student feel interested in following the 
discussion conducted, and the student will submit what is their 
experience. 
5) Reflective Phase 
At this phase, the asked questions had hit the students' 
emotional response for the facts and data that get in phase 
objective. This phase will progressively clarify what problems are 




6) Interpretative Phase 
The intention of the phase interpretative is knowledge sense 
from the studied topic. Statement in this phase, for example: What 
impact from that problem, etcetera. With this statement, the student 
can look for the solutions because of knowing the nucleus core 
from the conversation topic. 
7) Decisional Phase 
Important review the point from discussion and remind the 
participant of a target objective which must be reached. In this 
phase, the teacher invites and motivates the students to conclude 
together from the previous stage. 
8) Confirmation and Closing 
Doing review returns every important argument agreed on or 
accepted in the discussion. When doing a review, it can return the 
difference of opinion in place and can be paid attention to by all of 
the students or participants. Start from how the material is 
introduced, studied, and agreed on. Asking the students if there is 
something wrong or less gratifying in the discussion. 
c. The Advantages of Time Token Arends 
Arends (2001) said that the advantages of Time Token Arends are 
as follows:  




2) Improving activity teaches the student and academic 
achievement. 
3) Increase the memory of the student. 
4) Improving student satisfaction empirically. 
5) Can assist the student in developing skills to communicate 
verbally. 
6) Developing skills of the social student. 
7) Improving my self-confidence. 
8) Can assist the instructor to improve the positive relationship 
between students. 
Based on Time Token Technique implementation then students 
were expected to talk with information adducing in front of their friends. 
Through this encouragement, students can train their talking courage as the 
results of the students will be familiar with talking in front of the class or 
the larger scope like in the social environment. 
2.  Audio-Visual Media 
a. Definition of Audio-Visual Media 
Gerlach and Ely in Dos, Virgilio and Sebastião (2017) said that 
there are three specialty owned media teaching, namely: 
a. The media can capture, store and display the back of an object or 
event.  
b. The media can redisplay the objects or events in various ways 




c. The media can show something for an object or event that implies. 
In line with the development of science and technology, these days 
use of educational media, especially audio-visual media, is an 
urgent requirement.  
Because of the increasingly complex nature of learning, the 
Various learning objectives are difficult to achieve only by relying on 
teacher explanations and visual media. According to Dimyati in Dos, 
Virgilio, Sebastião and Ilidio (2017) neatly organized media can 
influence the operating system and the agencies such as the institute 
for education, family, religion, school, and scout institutions. 
Reddy in Hariani, Tri and Dwi (2018) states that "Audio-Visual 
education consists of the uses of interactional devices such as film 
projectors, radio, television, charts, posters, models, field trips, and 
more." According to Madhuri in Hariani et al. (2018) Audio-Visual 
Media for students can improve speaking skills several times over, 
more than other methods. Audio-Visual can stimulate materials and 
devices which aid sound and sight in teaching to facilitate learning by 
students by activating more than one sensory channel. As cited in 
Hariani et al. (2018) Bavaro stated that Audio-Visual is a medium in 
learning technical EFL because it can stimulate learners and encourage 
them to learn a foreign language. Technical Audio-Visual can 
communicate facts and ideas through the eyes and ears to the mind and 




Audio-Visual includes computers, videos, overhead projectors, 
instruments, and tools of industrialization.  
b. Procedures of Teaching With Audio-Visual Media 
Before teaching, the teachers need to have proper plans for the 
lesson that they teach. The teaching materials and equipment need to 
be ready, the materials must be under the proficiency level of the 
learners. If the teachers select some interesting materials, the learners 
will be interested in listening and learning actively. 
As cited in Hariani et al. (2018) mentions that steps in teaching 
using Audio-Visual Media are as follows: 
1) Active viewing increases the students’ enjoyment and satisfaction 
and focuses their attention on the main idea of the video 
presentation.  
2) Freeze framing means stopping the picture on the screen by 
pressing the still or pause button. Video gives us an additional 
dimension of information about the characters’ body language, 
facial expressions, emotions, reactions, and responses.  
3) Silent viewing. As video is an audio-visual medium, sound and 
vision are separate components.  
4) Sound on and vision off activity. It can sometimes be attractive and 
functional to play a section of a video unit and remove the visual 
element from the presentation by obscuring the picture so that 




5) Repetition and role-play. When some complicated language is in 
the video, repetition can improve communicative production.  The 
video unit repetition can be a necessary step for communicative 
production exercises.  
6) The repeating or mimicking activities. After students saw a video, 
students repeat what they saw, describe what has happened orally, 
or write down what has happened..  
7) Dubbing activity. This activity is when students have the necessary 
language competence. In this activity, students fill in the missing 
dialogue after watching a sound-off video episode.  
8) Follow-up activities. A video presentation must lead to a follow-up 
activity as the basis for further extended oral practice.  
c. The Benefits of Using Audio Visual as a Media in The Classroom 
There are many benefits of Audio-Visual Media in the classroom. 
As cited in Hariani et al. (2018) said that the advantages of using video 
in general include: 
1) Motion: Moving images have an obvious advantage over still 
visuals in portraying concepts. 
2) Processes: Operations such as assembly line steps, science 
experiments, or even cooking classes, in which sequential steps are 




3) Dramatization: Dramatic recreations can bring historical events and 
personalities to life. They allow students to observe and analyze 
human interactions.  
4) Skills learning: Research indicates that the mastery of physical 
skills requires repeated observations and repeated practice.  
5) Affective learning: Because of its great potential for emotional 
impact, video can shape personal and social attitudes.  
6) Cultural understanding: Students can get a deep appreciation of 
other cultures by seeing depictions of everyday life in other 
societies as cited in the explanation above, the audio-visual aid is 
one of the match materials in teaching English as a foreign 
language. The teachers can use audio-visual to improve the 
student's speaking. 
3. Using Video as Audio Visual Aids 
a. The Definition of Video 
According to Simanullang (2018) teachers can use video as an 
instrument to teach their students. It helps the teachers transfer the 
materials that are related to the lesson. The students can watch the acts 
and hear the language in the video. Video is an audio-visual medium to 
distribute messages from sender to receiver. So, it can facilitate 
learners to study particular materials. Video is the electronic storage of 
moving images. He adds that any electronic media format that employs 




(2018) states that video can enhance simulations, because it can 
provide feedback when students watch themselves, evaluate their 
performance, and because a video can make students feel more 
realistically. 
b. The Benefits of Using Video 
Videos have such an effect on the mind and senses.. There are 
some benefits of teaching English using video. They are as follows: 
a.  Learners enjoy language learning with the video. One of the aims 
of teaching English to learners is to instill in them. The idea is that 
language learning is a happy experience, and video creates an 
enjoyable learning environment. Teaching using video makes the 
teaching-learning process more varied. The variety of media can 
motivate the students to learn and make them comfortable during 
the teaching-learning process in the classroom. 
b. Video is an effective way of studying body language. Language 
learners are learning about the world around them. Because the 
video consists of action, the students can learn about body 
language based on the gesture of the video. 
c. Learners gain confidence through repetition. Learners love to hear 
stories repeatedly, and the same goes for video. By repeatedly 
watching, video learners can learn by absorption and imitation. 
Depends on Raimes at Simanullang (2018) video can draw the 




writing lessons (affection), support the students in sharing their 
feelings in written forms (cognitive), and help the students who 
have fewer achievements in speaking class (compensatory). 
c. The Disadvantages of Using Video 
According to American Hospital Associations as cited at 
Simanullang (2018) the disadvantages of the video are: 
1) Relatively expensive, Reduplication film or video in a general way 
costs money and takes time. 
2) There is a video that is not appropriate with the purpose and 
requirement of learning or materials. 
4. Speaking  
a. The Definition of Speaking  
Brown (2004) said that speaking is an interactive process of 
constructing meaning that involves producing, receiving, and 
processing information. Brindley (1994) defines speaking as an oral 
skill to express a person's understanding, convey intended meaning 
accurately with sufficient vocabulary, use language in appropriate 
contexts, and interact with other speakers fluently. Some of the 
meanings may be understood at once when others may need to be 
processed first.  
Lewis and Hill (1993) add that speaking is a process that covers 
many things besides the pronunciation of individual sounds. As cited at 




speaker produces a distinctive pattern of energy much like a typewriter 
produces letters, for every distinct vowel and consonant that we 
perceive. Moreover, according to Spratt in Saputra (2018, p.112) 
“Speaking is a productive skill like writing, it involves using speech to 
express meaning to other people. We can develop learners’ speaking 
skills by focusing regularly on a particular aspect of speaking, e.g. 
fluency, pronunciation, grammatical accuracy, or body language”. 
Based on the previous definitions, it can be concluded that speaking is 
a complex cognitive skill; speakers produce not only sounds but also a 
set of meaningful words and body language that can be understood by 
listeners either explicitly or implicitly. 
b. The Nature of Speaking 
Clark in Abdullah (2013) said that speaking and listening are 
communication with language that is carried out through two basic 
human activities. In speaking, we put our ideas into words for others to 
grasp or to understand our ideas and hope people give us feedback. 
That is why the two activities cannot be separated from one to another. 
They are an integral part of the language. It means that when we study 
language we also think of how people speak and understand each other  
In terms of medium, speaking and listening relate to language 
expressed through the aural medium, and reading and writing relate to 
language expressed through a visual medium. According to Rasyid in 




writing are said to be productive skills whereas listening and reading 
are said to be receptive skills. These can the expressed in a diagram as 
follows: 
 Productive Receptive 





Visual Medium Writing Reading 
 
Bird as cited at Abdullah (2013) divides that oral communication 
consists of five general types: 
1) Interpersonal communications, in which an individual 
communicates with him or herself, usually by thinking but 
occasionally aloud. 
2) Interpersonal communications, in which two individuals 
communicate with each other face to face. 
3) Group communication, in which several people meet face-to-
face discussion whatever matters, may be at hand, and in which 
thus people share the course and receive ideas. 
4) Public communication (public speaking) is when one speaker 
presents a message to a group of the receiver in a face-to-face 
setting. While the receiver occasionally may adopt the source 
role and the speaker does most of the thinking.  
5) Mass communication, in which one speaker transmits a 
message to a group of a receiver via some mass medium such 




Oral communication is a two-way process between speaker and 
listener and involves the productive skill of speaking and the receptive 
skill of listening. Byrne (1976) states that it is important to understand 
that receptiveness is not passive in listening and speaking. They have 
an appositive function in interpreting, and the listener has the benefit to 
perform. 
c. The Components Of Speaking 
Brown (2004, p.140) stated that to solve the problem of giving a 
score, the teacher requires giving various scores of each answer and 
every score for one of the Various features like grammar, fluency, 
comprehensibility, pronunciation, vocabulary use. Assessment has a 
main role in the teaching-learning process. By assessing students, the 
teachers can know the material that has been taught and understood by 
students in their classroom. Students can learn from their assessments 
to improve their performance. That is used to monitor learning 
progress during a unit of work and provide ongoing feedback to 
students. Several components should be following in speaking, as 
follows Syakur (1987, p.5): 
1) Comprehension 
Comprehension is the way of understanding something and a 
necessary component in speaking because, in conversation, we 
must make them connect in our discussion. Comprehension points 




assignment, even when the process is complicated and involves 
risk Cohen, Manion & Morrison (2005, p.51). Therefore, 
understanding additional information has a purpose so that the 
listeners receive information easily from the speakers. 
2) Grammar 
Grammar is the study of words, how students use sentences. 
Grammar is a principle or rule to make well-formed grammatical 
utterances in that language. In addition, grammar is a set of rules to 
unite words in small language into large units Greenbaum and 
Nelson (2002, p.1). Grammar is necessary to ensure that the 
students' ability is correct in the oral and written aspects. 
3) Vocabulary 
Vocabulary is necessary for speaking. It is that one of the keys 
to successful communication is the power of words. Vocabulary is 
a fundamental building of language learning. Learners have to 
know words, the meaning of the words, and how they are spelled. 
With the many vocabularies, it will be easier to state our ideas, 
thoughts, and feelings in both written or oral form.  
4) Pronunciation 
Pronunciation is one of the important components that a good 
English speaker uses. Pronunciation includes all aspects of speech 
such as rhythm, phrasing, intonation, articulation more peripherally 




include the segmental features: vowels and consonants and the 
intonation pattern). 
5) Fluency 
Fluency is the role of good communication, in other words, is 
the purpose of the students to learn to speak. They do not need to 
spend a lot of time sharing the information. Harris and Hodges 
(1995, p.14) found that fluency is the capability to speak 
automatically and quickly. It means that the speaker should be able 
to talk automatically and quickly. 
5. Speaking Ability 
Aungwatanakun in Oradee (2012) declares in a foreign 
language not only teaching but also learning, the ability to speak is the 
most essential skill since it is the basis for communication and it is the 
most difficult skill. Shumin (2002) stated that speaking English is the 
most difficult for learners. In particular, EFL learners often stammer 
when speaking English. This results from learners’ lack of exposure to 
authentic English language environments that allow them to use 
English for communication and expression. Furthermore, learners are 
not exposed to the cultures of native English speakers. Speaking is the 
most essential skill.  
Razmjoo and Ardekani (2011) have classified speaking 
strategies such as interference of mother tongue, error correction, 




instruments, memorization and summary, and sensitivity toward 
changes. They further divide the categories into two classifications of 
strategy: offline and online strategies. Off-line strategies are 
educational-aid methods and instruments, memor ization and 
summary, and sensitivity toward changes. Online strategies are those 
strategies employed at the time of speaking and include interference of 
mother tongue, error correction, accuracy, and sensitivity toward 
changes. 
According to Rahmawati (2017) Students' speaking skills are 
influenced by the teaching technique used by the teacher. Harmer 
(2007) stated that since speaking is a productive skill, the students 
have to produce language themselves. In other words, speaking is an 
oral production of language. To achieve this purpose, the students need 
to be confident and have sufficient knowledge of English. Therefore, 
the researcher as the English teacher decided to do an action research 
study using the Time token arends model in her speaking class. 
B. Relevant Research 
Many researchers analyzed the Time Token Arends Model and Audio-
Visual Media's inability of speaking in students. The researcher found out 
which researchers were relevant to do this research. As follow : 
1. In 2016, Bertty, Kristiawan and Johari research conducted research 
entitled, The Effect of Time Token Technique Towards Students’ 




said that the Time Token technique improves students' speaking skills 
better than applying the debate technique in the class. The Time Token 
technique is in the experimental group and the debate technique in the 
control group. There was a significant difference in speaking performance 
between the students who taught using the Time Token technique than 
students who taught through debate technique. It shows the mean post-
test of both classes. Students who taught using the Time Token technique 
got a higher score than students who taught using debate. The difference 
between this relevant research with this research is the variable and the 
learning media the researcher uses Audio-Visual Media. 
2. In 2016, Kurniawan conducted research entitled, The use of Audio-Visual 
Media in teaching speaking. The result said that the experimental class 
taught using Audio-Visual Media can improve the student's ability. The 
findings show that the students' ability was at the level of good, although 
the students made some mistakes in grammar. The difference between 
this relevant research with researchers is the learning model, the learning 
model the researcher uses Time Token Arends. 
3. In 2014, Auliatisny and Ratmanida conducted research entitled, Using a 
Time Token Strategy to increase students’ participation in speaking for 
junior high school. By using this strategy the students are expected to be 
active to speak during the classroom activity. The difference between this 




relevant research, the subject of research is a junior high school student. 
Besides this research, the subject research is a senior high school student. 
4. In 2019, Fi’liyatus conducted research entitled, The effectiveness of Time 
Token Arends strategy on students’ speaking ability at the eleventh grade 
of MA Ma’arif NU Blitar in the academic year 2018/1019 This research 
used quasi-experimental sholikah to take two classes in her study. The 
first class was an experimental class treated using the Time Token Arends 
strategy, and another class was treated without it. The conclusion was 
there are significant differences in the students' speaking ability between 
the experimental and the control groups after they got the treatment. The 
difference between this relevant research and the researcher does it in the 
variable. Where here the researcher uses audiovisual media as learning 
media in the research.. 
5. In 2014, Eka conducted research entitled “Improving students’ speaking 
ability by using Audio Visual as teaching media”. This relevant research 
used Classroom Action Research. This research was conducted at VII B 
class students of SMP PGRI 3 Sei Awan Ketapang in the academic year 
of 2011/ 2012, which consists of 26 students. The male was nine students 
and the female was 17 students. The result is teaching speaking by using 
Audio-Visual help to involve the students in the process of teaching 
English class. The differences between this relevant research with 




school as the object of the research and Time Token Arends with AVM as 
a variable. 
The similarity between this research and the relevant studies above is 
using the same learning model and learning media, the Time Token Arends 
Model and Audio-Visual Media. Then, the ability that is the topic of this 
research is speaking. The differences between the relevant research and what  
researchers do is at time, place, the objectives of the study, and variables. The 
purpose of this study is to know if there is a significant difference in speaking 
ability between the students who taught using the Time Token Arends Model 
with Audio-Visual Media and without it. 
C. Operational Concept 
Operational Concepts as a limitation for theoretical concepts to make the 
concepts clear. 
This study was conducted in two variables  : 
1. The Independent variable is the Time Token Arends Model with 
Audio-Visual Media. 
2. The dependent variable is students’ speaking ability. 
The procedure of Time Token Arends Model (variable x) is referring 
to Arends as cited at Asmiati (2010) as follows: 
a. The Teacher explains the purpose of learning 
b. The teacher gives some talking coupons in ± 30 seconds every 




c. The teacher manages the class to do classical discussion and 
divides a class into groups 
d. The teacher gives a video to students 
e. The teacher gives questions to students 
f. The teacher asks students to hand over the coupon before speaking 
or commenting. Each answer is one talking coupon. Students can 
answer again after other students answer. The students who 
finished all coupons do not speak again. The student who still has 
the coupon must speak or answer the questions. Continue until all 
students speak out. 
g. The teacher gives the score appropriate time which every student 
uses. 
h. The teacher concludes the discussion with the students and closes a 
meeting. 
The indicator of variable y is referring to Brown (2004, p.172)  The 
components of speaking to be scored: 
a. The students are able to speak English with good 
pronunciation,  
b. The students are able to speak English with appropriate 
grammar. 
c. The students are able to speak English with suitable 
vocabulary. 




e. The students are able to express their ideas in spoken form 
by comprehending spoken language. 
 
D. Hypothesis 
The hypothesis in this study can be formulated into an alternative 
hypothesis (Ha) and the null hypothesis (Ho) as follows:  
Ha: There is a significant difference between students' speaking ability 
taught using the Time Token Arends Model with Audio-Visual Media 
and without it. 
Ho: There is no significant difference between students' speaking ability 
taught using the Time Token Arends Model with Audio-Visual Media 







METHODOLOGY OF RESEARCH 
A. Research Design  
This research used a quantitative approach. It was an experimental study 
using the nonequivalent (pretest-posttest) control group design. In this design, 
there are two groups. Best cited in Creswell (1994, p.132) stated that “In this 
design, a popular approach to quasi-experiments, the experimental group A 
and the group B are selected without random assignment. Both groups take a 
pretest and posttest, only the experimental group received the treatment”. 
Sugiono (2013) said this design almost the same as pretest-posttest control 
group design, only in this design the experimental group and the control  
group were not chosen randomly. According to Sugiono (2008, p.116) in this 
design the experimental group and the control group were given a pretest to 
find out if there was differentce in the initial state between the two groups. So, 
it can be concluded that nonequivalent (pretest-posttest) control group design 
is a popular design for quasi-experiments, in which the experimental group 
and the control group are not randomly selected and two tests are applied. 
Pretest to find out if there was similarities in the initial state between the two 
groups and posttest to find out whether is a difference after the 
implementation of the treatment.  
Table III.1  
Research Design 
Pretest Treatment Posttest 
O1 X O2 






O1: Pre-test was given before the treatment (Experimental group) 
O3:  Pre-test was given before the treatment (Control group) 
X: Treatment of experimental class I with the application of the Time 
Token Arends model with Audio-Visual media 
O2: Post-test was given after the treatment (Experimental group ) 
O4: Post-test was given after the treatment (Control group)  
This research comparised of two variables. Time Token Arends Model 
with Audio-Visual Media was an independent variable symbolized by “X”, 
while speaking ability department variable symbolized by “Y”. The research 
method used is quasi-experiments nonequivalent (pretest-posttest) control 
group design. The experimental class was treated by applying the Time Token 
Arends Model with Audio-Visual Media, while the control class was without 
treatment. The experimental group and the control group were given a test 
before and after treatment in speaking. Which one is to measure the effect on 
students' speaking ability.  
B. Time and Location 
This research was conducted in May - June 2021 at SMKN 2 Pekanbaru 
online. SMKN 2 Pekanbaru is located on Jl. Pattimura No. 14, Cinta Raja, 
Pekanbaru City, Riau. 
C. Subject and Object of the Research 
1. The subject of this research was tenth-grade students majoring in DPIB at 




2. The object of the research is the effect of using the Time Token Arends 
Model on students’ speaking ability. 
D. Population and Sample of the Research 
1. Population 
Sugiono (2015) said that the population is a generalized region 
made up of objects or subjects that have certain qualities and 
characteristics, the researcher sets out to study and then revise them. The 
population in this study were tenth-grade students majoring in DPIB at 
SMKN 2 Pekanbaru in the academic year 2020/2021.   




X T. DPIB 1 36 
 
X T. DPIB 2 38 
 
X T. DPIB 3 38 
Total 112 
 
2. Sample  
According to Sugiyono (2015) the sample is a part of the number 
and characteristics that the population has. If the population is large, it is 
hard for the researcher to take all the population as a sample, then they can 
use a sample taken from the population. The researcher chooses the class 
DPIB2 and DPIB3 as the sample because in applying the quasi-
experimental design, the two groups must have the same level of 




taught by the same teacher. So, based on the criteria mentioned, the 
researcher used purposive sampling as a technique to take samples. 
In this research, the writer used purposive sampling techniques. 
According to Arikunto (2010, p.183) purposive sampling is a process of 
selecting a sample by taking a subject that is not based on the level of the 
area but is taken based on the specific purpose. This technique is to 
determine the sample with a particular consideration. Based on the 
assumption that the investigator wants to discover, understand, and gain 
insight and therefore must select the student from which the most reliable. 
The researcher took two classes and two classes divided into two groups. 
The researcher assumed that personal knowledge of the population was 
used to judge whether a particular sample was representative. It consists of 
20 students for the experimental class and 23 students for the control class. 
The samples of this study are industrial DPIB 2 and DPIB 3 
Table III.3  
Sample  
 
E. The technique of Collecting Data 
1. Test 
The test in this research is an oral test. This test is to know the 
students’ speaking ability involving their pronunciation, vocabulary, 
No.  Class Sample 
1. Experimental 
class 
DPIB 3 20 





grammar, fluency, and comprehension. As the dependent variable, to get 
the students' score of speaking ability, the researcher conducted an oral test 
on the students, the researcher conducted an oral test on students.  
There are two types of tests, namely pre-test, and post-test. The 
pretest is a speaking test given before treatment. The second test is the 
posttest which is a test given after the treatment. The rating score scale for 
the speaking ability test is a modification from Brown (2004) the six 
components. In this case, the researcher scores on the students’ 
pronunciation, grammar, vocabulary, fluency, and comprehension. To 































Speaking Scale of Oral Test 
No. Criteria Rating Description 
1. Pronunciation 5 The student can pronounce the words very well. 
  4 The student can pronounce the words well. 
  3 The student can pronounce the words adequately. 
  2 The student can pronounce the words frequently unintelligible. 
  1 The student can pronounce the word poorly. 
2. Grammar 5 The student has very good grammar 
  4 The student's error in grammar is quite a rate. 
  3 The student's grammar is good enough, able to aspect the language with 
sufficient 
structure. 
  2 The student's construction of grammar is quite accurate but does not 
have thorough confidence control. 
  1 The student's errors are frequent but the content is still understood. 
3. Vocabulary 5 The student has board vocabulary. 
  4 The student has an adequate vocabulary. 
  3 The student has good enough vocabulary. 
  2 The student has a limited vocabulary. 
  1 The student has a very limited vocabulary. 
4. Fluency 5 Speech is following style, mostly easy to understand. 
  4 Speech seems to be slightly affected by language problems. 
  3 Speech and fluency are further strongly affected by language limitation. 
  2 Usually resistant: often forced to silence by language limitation. 
  1 Speech is as halting and fragmentary as to make conversation virtually 
impossible. 
5. Comprehension 5 Ideas highly organized, covers all of the elements of speaking, 
  4 Ideas are well organized, covering almost all of the elements of 
speaking. 
  3 Ideas are less organized, some missing parts of the element of speaking 
in practicing conversation. 
  2 Ideas less organized cover only the main element of the speaking 
problem in practicing conversation. 







F. Validity and Reliability of the Test 
1. Validity of the Test  
Riduwan and Sunarto (2013, p.248) said that the testing of validity 
aims to indicate the level of propriety of the instrument that is used in 
research. Brown (2004) mentions that one of the criteria for testing a test is 
validity. A valid test should be appropriate, meaningful, and functional in 
terms of the purpose of the assessment. According to Cohen, Manion, and 
Morrison (2000, p. 105) there are several kinds of validity of the research. 
They are content validity, criterion-related validity, construct validity, 
internal validity, face validity, and many more. 
In this study, the writer used content validity to measure whether 
the test was correlated with the domain. The test was administered based 
on the material that the students learned. The test material is based on a 
textbook and other resources used by tenth-grade students in SMKN 2 
Pekanbaru.  
2. Reliability of the Test 
Cohen et al. (2000, p. 117) stated reliability is essentially a 
synonym for consistency and replicability over time, over instruments, and 
groups of respondents. The validity and reliability are related. A test could 
be reliable without being valid for a specific purpose, but an instrument 
test could not be valid without first being reliable. And also, Cohen et al. 




stability, equivalence, and internal consistency. In this study, the writer 
used reliability as equivalence. 
Cohen et al. (2000, p. 334) said that "the pretest may have 
questions which differ in form or wording from the post-test, though the 
two tests must test the same content." Therefore, the researcher gave 
different questions to students for the pretest and posttest but had the same 
level of difficulty. The writer used the categories of reliability that can be 
seen in the following table by Cohen, Manion, & Morrison (2007, p. 506). 
Table III.5 
Category of Reliability 
No. Reliability Category 
1 >0.90 Very high reliable 
2 0.80-0.90 Highly reliable 
3 0.70-0.79 Reliable 
4 0.60-0.69 Minimally reliable 
5 <0.60 Unacceptably low reliable 
 
The result of the calculation of reliability can be seen in the table as 
follows: 
Table III.6 
The Result of Reliability 
Cronbach's Alpha N of Items 
.840 2 
 
The reliability of the test was 0.840, it can be classified into the 
highly reliable level. It means the instrumental accuracy is at a high level 







G. Data Analysis Technique 
1. Descriptive Analysis  
Descriptive analysis is analyzing data by clearly describing the data 
related to the pretest-posttest..  
a. Speaking test 
To find out students mean score of the pre-test and post-test, the 







 X: The mean score 
ΣX: The sum of all score 
N  : The total number of students 
2. Inferential Analysis  
Inferential analysis of this research is to analyze sample data, and the 
results will be generalized (infertile) for the population.  
a. Homogeneity test 
The homogeneity test on the testing of differences is to find out 
whether the two groups have the same variance or not.  The researcher 
will test the homogeneity in this research using Levene's SPSS 
(Statistical Package for the Social Science). 
1)  If its significance value or probability value < 0,05, then variants 




2) If its significance value or probability value > 0,05, then variants of 
two or more data population groups are the same. 
b. Normality test 
The Normal test used in this study was that normality testing with 
SPSS used Kolmogorov Smirnov. The Kolmogorov Smirnov test was 
often used as a normality test. The advantage of the test is simple and 
does not cause much dissent from statistics.  
The basic concept of the Kolmogorov Smirnov normality test was 
by comparing data distribution with raw normal distribution is data 
which has been transformed into Z-score and assumed normal.  
c. Hypothetical Test  
The hypothetical test used in this study was an Independent t-test. 
The test was useful for testing two unrelated or correlated samples or 














CONCLUSION AND SUGGESTION 
A. Conclusion 
Based on the data analysis described in the previous chapter, finally, the 
author wants to make the following conclusions:  
The mean posttest score of students' speaking ability taught using the Time 
Token Arends Model at the tenth-grade students of SMKN 2 Pekanbaru was 
getting a mean score of 80.30. Based on the categorization, the experimental 
class students' speaking ability is a high category.  
 The mean posttest score of students' speaking ability who did the posttest 
taught without using the Time Token Arends Model is 74.87. Based on the 
categorization, the control class students' speaking ability is a  high category. 
The control class who did the posttest taught without using the Time Token 
Arends Model got a lower posttest score than students' speaking ability taught 
by using the time token arends model.  
There is no significant difference between students' speaking ability taught 
using the Time Token Arends Model with Audio-Visual Media and without it 
at tenth-grade students of SMKN 2 Pekanbaru. Based on statistical analysis by 
using SPSS, the analytical formula of the Independent sample t-test, it was 
found that Sig. 0.063> 0.05. Also, the t-count value is 1.910< t-table 2,020, so 
based on decision making through comparison of t-count values with t-tables, 
it means the null hypothesis (Ho) was accepted, besides the alternative 




B.  Suggestion 
After finding the result for this study, the researcher would like to offer 
some suggestions to the teacher and the other researchers. 
1. Suggestions for the Teacher of English 
Teachers can use the Time Token Arends Model with Audio-
Visual Media as an alternative approach from many models in the teaching 
and learning process. Teachers can use many activities from this approach, 
especially using the session of asking for information in teaching speaking 
skills. By using this method, teachers make students more active and 
confident to express what they know. They know how to provide 
information from Audio-Visual information and then can interpret it into 
their own words. So, the advantage of this activity is not only to improve 
students' speaking ability but also to make students' critical thinking 
improve. In addition, teachers should enrich their experience in teaching 
by using several variations of the model from using the Time Token 
Arends Model with Audio-Visual Media to be taught to the students.  
2. Suggestions for the Next Researcher 
For future researchers who are interested in researching a learning 
model, especially the Time Token Arends Model, this research might be 
relevant to previous studies and references that can conduct further 
research relating to students' speaking ability. Many approaches, methods, 




abilities. So the future researchers are expected to discover another find to 
develop and support learning activity. 
In conclusion, the writer needs validation of the next researcher that 
has the same topic. It means that the time token Arends model can be used 
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KOMPETENSI INTI DAN KOMPETENSI DASAR 
SEKOLAH MENENGAH KEJURUAN/MADRASAH ALIYAH KEJURUAN 
Bidang Keahlian  : Seluruh Bidang Keahlian 
Program Keahlian  : Seluruh Program Keahlian 
Kompetensi Keahlian : Seluruh Kompetensi Keahlian (3 
Tahun) 
Mata Pelajaran : Bahasa Inggris  
 
Tujuan kurikulum mencakup empat aspek kompetensi, yaitu (1) aspek 
kompetensi sikap spiritual, (2) sikap sosial, (3) pengetahuan, dan (4) 
keterampilan. Aspek-aspek kompetensi tersebut dicapai melalui proses 
pembelajaran intrakurikuler, kokurikuler, dan ekstrakurikuler. 
Rumusan kompetensi sikap spiritual yaitu, “Menghayati dan mengamalkan 
ajaran agama yang dianutnya”. Sedangkan rumusan kompetensi sikap sosial yaitu, 
“Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerja sama, toleran, damai), bertanggung-jawab, responsif, dan proaktif 
melalui keteladanan, pemberian nasihat, penguatan, pembiasaan, dan 
pengkondisian secara berkesinambungan serta menunjukkan sikap sebagai bagian 
dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan 
bangsa dalam pergaulan dunia”. Kedua kompetensi tersebut dicapai melalui 
pembelajaran tidak langsung (indirect teaching) yaitu keteladanan, pembiasaan, 
dan budaya sekolah, dengan memperhatikan karakteristik mata pelajaran serta 
kebutuhan dan kondisi peserta didik.  
Penumbuhan dan pengembangan kompetensi sikap dilakukan sepanjang 
proses pembelajaran berlangsung, dan dapat digunakan sebagai pertimbangan 
guru dalam mengembangkan karakter peserta didik lebih lanjut. 
 
KOMPETENSI INTI 3 
(PENGETAHUAN) 
KOMPETENSI INTI 4 
(KETERAMPILAN) 
3. Memahami, menerapkan, menganalisis, 
dan mengevaluasitentang pengetahuan 
faktual, konseptual, operasional dasar, dan 
metakognitif sesuai dengan bidang dan 
lingkup kajian/kerja 
_________________________________(
diisi Nama Mapel)pada tingkat teknis, 
spesifik, detil, dan kompleks, berkenaan 
dengan ilmu pengetahuan, teknologi, seni, 
budaya, dan humaniora dalam konteks 
pengembangan potensi diri sebagai bagian 
dari keluarga, sekolah, dunia kerja, warga 
masyarakat nasional, regional, dan 
internasional. 
4. Melaksanakan tugas spesifik 
dengan menggunakan alat, 
informasi, dan prosedur kerja 
yang lazim dilakukan serta 
memecahkan masalah sesuai 





Menampilkan kinerja di 
bawah bimbingan dengan 
mutu dan kuantitas yang 




KOMPETENSI INTI 3 
(PENGETAHUAN) 




menalar, mengolah, dan 
menyaji secara efektif, 
kreatif, produktif, kritis, 
mandiri, kolaboratif, 
komunikatif, dan solutif 
dalam ranah abstrak terkait 
dengan pengembangan dari 
yang dipelajarinya di sekolah, 
serta mampu melaksanakan 




meniru, membiasakan, gerak 
mahir, menjadikan gerak 
alami dalam ranah konkret 
terkait dengan pengembangan 
dari yang dipelajarinya di 
sekolah, serta mampu 
melaksanakan tugas spesifik 
di bawah pengawasan 
langsung. 
 
KOMPETENSI DASAR KOMPETENSI DASAR 
ALOKASI 
WAKTU 
3.1 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait jati diri 
dan hubungan keluarga, 






4.1 Menyusun teks interaksi 
transaksional lisan dan tulis 
pendek dan sederhana yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait jati diri, 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks 
penggunaannya. 
6  




KOMPETENSI DASAR KOMPETENSI DASAR 
ALOKASI 
WAKTU 
struktur teks, dan unsur 
kebahasaan teks interaksi 
interpersonal lisan dan tulis 
yang melibatkan tindakan      
memberikan ucapan 
selamat bersayap 
(extended), dan responnya, 
sesuai dengan konteks 
penggunaannya. 
interpersonal lisan dan tulis 
sederhana yang melibatkan 
tindakan  memberikan 
ucapan selamat bersayap 
(extended), dan responnya 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks. 
3.3 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan      
memberi dan meminta 






kebahasaan be going to, 
would like to) 
4.3 Menyusun teks interaksi 
transaksional lisan dan tulis 
pendek dan sederhana yang 
melibatkan tindakan 
memberi dan meminta 




sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks 
penggunaannya. 
6  
3.4 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
deskriptif lisan dan tulis 
dengan memberi dan 
meminta informasi pendek 
dan sederhana terkait orang, 
benda dan tempat sesuai 
dengan konteks 
penggunaannya. 
4.4.Menyusun teks deskriptif 
lisan dan tulis, pendek dan 
sederhana, terkait orang, 
benda dan tempat, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks 
12  
3.5 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
khusus dalam bentuk 
pemberitahuan 
(announcement), dengan 
memberi dan meminta 
informasi terkait kegiatan 
sekolah/tempat kerja, sesuai 
dengan konteks 
4.5.Menyusun teks khusus dalam 
bentuk pemberitahuan 
(announcement), lisan dan 
tulis, pendek dan sederhana, 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan, 










3.6 Menganalisis fungsi sosial, 
struktur teks, dan 97 unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan      




dilakukan/terjadi di waktu 
lampau yang merujuk 





kebahasaan simple past 
tense vs present perfect 
tense) 
4.6 Menyusun teks interaksi 
transaksional, lisan dan 
tulis, pendek dan 
sederhana, yang melibatkan 
tindakan unsur dan 
meminta informasi terkait 
keadaan/tindakan/ kegiatan/ 
kejadian yang 
dilakukan/terjadi di waktu 
lampau yang merujuk 
waktu terjadinya dan 
kesudahannya, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks 
9  
3.7 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
recount lisan dan tulis 
dengan memberi dan 
meminta informasi terkait 
peristiwa/pengalaman 
sesuai dengan konteks 
penggunaannya 
4.7. Menyusun teks recount 




fungsi sosial, struktur teks, 
dan unsur kebahasaan, 
secara benar dan sesuai 
konteks 
9  
3.8 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
naratif lisan dan tulis 
dengan memberi dan 
meminta informasi terkait 
legenda rakyat sederhana, 
sesuai dengan konteks 
penggunaannya 
4.8 Menyajikan teks naratif  
pendek dan sederhana 
terkait legenda rakyat 
secara lisan dan tulis 
dengan memperhatikan 
fungsi social, struktur teks 
dan unsur kebahasaan 
secara benar dan sesuai 
konteks 
9  
3.9 Menganalisis fungsi social, 
struktur teks dan unsur 
kebahasaan beberapa teks 
khusus dalam bentuk 
memo, menu, schedule dan 
4.9 Menyusun teks khusus 
dalam bentuk memo, menu, 
jadwal dan tanda-tanda 
(signs) lisan dan tulis, 





KOMPETENSI DASAR KOMPETENSI DASAR 
ALOKASI 
WAKTU 
signs dengan memberi dan 
meminta informasi terkait 
kegiatan sekolah atau 
tempat kerja, sesuai dengan 
konteks penggunaannya di 
dunia kerja.  
dengan memperhatikan 
fungsi sosial, struktur teks 
dan unsur kebahasaan 
secara benar dan sesuai 
konteks. 
3.10 Menerapkan fungsi social, 
struktur teks dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait 
perbandingan kata sifat  
sesuai dengan bidang 
keahlian dan konteks 
penggunaannya.  
4.10 Menyusun teks interaksi 
transaksional lisan dan 
tulis yang melibatkan 
tindakan member dan 
meminta informasi terkait 
perbandingan kata sifat 
dengan memperhatikan 
fungsi social, struktur teks 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks. 
9  
3.11 Menganalisis fungsi social, 
struktur teks dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan 
memberi dan meminta 
informasi tentang petunjuk 
arah (direction) sesuai 
dengan konteks 
penggunaannya di dunia 
kerja.  
4.11 Menyusun teks interaksi 
transaksional lisan dan 
tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan meminta 
informasi tentang 
petunjuk arah (direction) 
dengan memperhatikan 
fungsi social, struktur teks 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks di dunia kerja.  
9  
3.12 Menganalisis fungsi social, 
struktur teks dan unsur 
kebahasaan teks interaksi 
transaksional yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait 
kegiatan/tugas-tugas rutin 
sederhana (simple routine 
tasks) sesuai dengan 
konteks penggunaan di 
dunia kerja.  
4.12 Menyusun teks interaksi 
transaksional lisan dan 
tulis, pendek dan 
sederhana yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait 
kegiatan/tugas-tugas rutin 
sederhana (simple routine 
tasks) dengan 
memperhatikan fungsi 
social, struktur teks dan 
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benar dan sesuai konteks 
dunia kerja.  
3.13 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan      
memberi dan meminta 
informasi terkait saran dan 
tawaran, sesuai dengan 
konteks penggunaannya. 
(Perhatikan unsur 
kebahasaan should, can) 
4.13 Menyusun teks interaksi 
transaksional, lisan dan 
tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait saran 
dan tawaran, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks 
6  
   
3.14 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan      
memberi dan meminta 
informasi terkait pendapat 
dan pikiran, sesuai dengan 
konteks penggunaannya.  
(Perhatikan unsur 
kebahasaan I think, I 
suppose, in my opinion) 
4.14 Menyusun teks interaksi 
transaksional, lisan dan 
tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait pendapat 
dan pikiran, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks 
9 
3.15 Menerapkan fungsi social, 
struktur teks dan unsur 
kebahasaan teks interaksi 
transaksional yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait pesan 
sederhana lewat telephone 
(taking simple phone 
message) sesuai dengan 
konteks penggunaannya di 
dunia kerja.  
4.15 Menuliskan kembali teks 
pesan sederhana lewat 
telephone terkait tempat 
kerja dengan 
memperhatikan fungsi 
sosial, struktur teks dan 
unsur kebahasaan secara 
benar dan sesuai konteks 
dunia kerja.  
12  
3.16 Menganalisis fungsi 
99sosial, struktur teks, dan 
99 unsur kebahasaan 
beberapa teks khusus dalam 
4.16 Menyusun teks khusus 
dalam bentuk undangan 
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bentuk undangan resmi 
dengan memberi dan 
meminta informasi terkait 
kegiatan sekolah/tempat 




fungsi 100nsure, struktur 
teks, dan 100 unsur 
kebahasaan, secara benar 
dan sesuai konteks 
3.17 Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
khusus dalam bentuk surat 
pribadi dengan memberi 
dan menerima informasi 
terkait kegiatan  diri sendiri 
dan orang sekitarnya, sesuai 
dengan konteks 
penggunaannya 
4.17 Menyusun teks khusus 
dalam bentuk surat pribadi 
terkait kegiatan diri 
sendiri dan orang 
sekitarnya, lisan dan tulis, 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan, 
secara benar dan sesuai 
konteks 
9 
3.18 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
prosedur lisan dan tulis 
dengan memberi dan 
meminta informasi terkait 
manual penggunaan 
teknologi dan kiat-kiat 
(tips), pendek dan 
sederhana, sesuai dengan 
bidang keahlian dan 
konteks penggunaannya 
4.18 Menyusun teks prosedur, 
lisan dan tulis, dalam 
bentuk manual terkait 
penggunaan teknologi dan 
kiat-kiat (tips), dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks 
 
9 
3.19 Menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
transaksional lisan dan tulis 
yang melibatkan tindakan      
memberi dan meminta 
informasi terkait keadaan 
/tindakan/ kegiatan/ 
kejadian tanpa perlu 
menyebutkan pelakunya 




kebahasaan passive voice) 
4.19 Menyusun teks interaksi 
transaksional lisan dan 
tulis yang melibatkan 
tindakan  memberi dan 
meminta informasi terkait 
keadaan/tindakan/kegiata
n/ kejadian tanpa perlu 
menyebutkan pelakunya 
dalam teks ilmiah, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
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3.20 Menganalisis fungsi sosial, 




pengandaian jika terjadi 
suatu 
keadaan/kejadian/peristiwa 
di waktu yang akan datang, 
sesuai dengan konteks 
penggunaannya. 
4.20 Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan tentang 
pengandaian jika terjadi 
suatu 
keadaan/kejadian/peristiw
a di waktu yang akan 
datang, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
9 
3.21 Menganalisis struktur teks 
dan unsur kebahasaan 
untuk melaksanakan fungsi 
sosial teks factual report 
dengan menyatakan dan 
menanyakan tentang teks 
ilmiah faktual tentang 
orang, binatang, benda, 
gejala dan peristiwa alam 
dan sosial, sederhana, 
sesuai dengan konteks 
pembelajaran di pelajaran 
lain.  
4.21 Menyusun teks ilmiah 
faktual (factual report), 
lisan dan tulis, sederhana, 
tentang orang, binatang, 
benda, gejala dan 
peristiwa alam dan sosial, 




3.22 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
beberapa teks eksposisi 
analitis lisan dan tulis 
dengan memberi dan 
meminta informasi terkait 
isu aktual, sesuai dengan 
konteks penggunaannya 
4.22 Menyusun teks eksposisi 
analitis tulis, terkait isu 
aktual, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks 
12 
3.23 Menganalisis fungsi 
social, struktur teks dan 
unsur kebahasaan pada 
teks biografi tokoh sesuai 
dengan konteks 
4.23 Menyusun teks biografi 
tokoh lisan dan tulis, 
pendek dan sederhana, 
dengan memperhatikan 
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penggunaannya. teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks     
   
3.24 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional 
lisan dan tulis yang 
melibatkan tindakan      
memberi dan meminta 
informasi terkait 
hubungan sebab akibat, 
sesuai dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan because of ..., 
due to ..., thanks to ...) 
4.24 Menyusun teks interaksi 
transaksional lisan dan 
tulis yang melibatkan 
tindakan memberi dan 
meminta informasi 
terkait hubungan sebab 
akibat, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan  sesuai konteks 
8 
3.25 Menganalisis fungsi 
social, struktur teks dan 
unsur kebahasaan teks 
interaksi transaksional 
yang melibatkan tindakan 




4.25 Menyusun teks interaksi 
transaksional tulis yang 
melibatkan tindakan 





social, struktur teks dan 
unsur kebahasaan yang 
benar dan sesuai dengan 
konteks penggunaannya 
di dunia kerja.  
8 
3.26 Menganalisis fungsi 
social, struktur teks dan 
unsur kebahasaan teks 
interaksi transaksional 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait 
penyajian laporan secara 
lisan (report presentation) 
4.26 Menyusun teks interaksi 
transaksional lisan yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait 
penyajian laporan dengan 
memperhatikan fungsi 
social, struktur teks dan 
unsur kebahasaan yang 
benar dan sesuai dengan 
konteks penggunaannya 
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3.27 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi interpersonal 
lisan dan tulis yang 
melibatkan tindakan 





kebahasaan May I help 
you?, What can I do for 
you? What if ...?) 
4.27 Menyusun teks interaksi 
interpersonal lisan dan 
tulis sederhana yang 
melibatkan tindakan 
menawarkan jasa, dan 
menanggapinya dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks 
4  
3.28 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
beberapa teks khusus 
dalam bentuk surat 
lamaran kerja, dengan 
memberi dan meminta 
informasi terkait jati diri, 
latar belakang 
pendidikan/pengalaman 
kerja, sesuai dengan 
konteks penggunaannya 
4.28 Menyusun teks khusus 
surat lamaran kerja, yang 
memberikan informasi 
antara lain jati diri, latar 
belakang 
pendidikan/pengalaman 
kerja,  dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks 
8  
3.29 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional 
lisan yang melibatkan 
tindakan memberi dan 
meminta informasi terkait 
jati diri dalam konteks 
pekerjaan (wawancara 
pekerjaan) 
4.29 Menyusun teks interaksi 
transaksional lisan yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait jati diri 
dalam konteks pekerjaan 
(wawancara pekerjaan), 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks 
penggunaannya di dunia 
kerja. 
12 
3.30 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
6.30 Menyusun teks lisan dan 











keharusan, sesuai dengan 
konteks penggunaannya.  
keharusan, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
3.31 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
beberapa teks news item 
lisan dan tulis dengan 
memberi dan meminta 





6.31 Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
news items lisan dan tulis, 
dalam bentuk berita 
sederhana koran/radio/TV 
6  
3.32 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional 
lisan dan tulis yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait 
pengandaian diikuti oleh 
perintah/saran, sesuai 




kebahasaan if dengan 
imperative, can, should) 
4.32 Menyusun teks interaksi 
transaksional lisan dan 
tulis yang melibatkan 
tindakan memberi dan 
meminta informasi terkait 
pengandaian diikuti oleh 
perintah/saran, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
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1. The test is conducted to find out students’ speaking ability in “Descriptive 
text” at the tenth grade of SMKN 2 Pekanbaru.  
2. This test is only used for research purposes, and it will not influence your 
English score.  
3. Thanks for your participation in doing this test.  
INSTRUCTIONS:  
1. Introduce yourself.  
2. Please describe your family! 


































1. The test is conducted to find out students’ speaking ability in 
“Descriptive text” at the tenth grade of SMKN 2 Pekanbaru.  
2. This test is only used for research purposes, and it will not 
influence your English score.  
3. Thanks for your participation in doing this test.  
INSTRUCTIONS:  
1. Introduce yourself.  
2. Please describe someone you greatly respect! 



























LAMPIRAN ISTRUMEN PENILAIAN  
Instrumen Penilaian  
 a. Rubrik tes kemampuan berbicara  
No. Criteria Rating Description 
1. Pronunciation 5 The student can pronounce the words very 
well. 
  4 The student can pronounce the words well. 
  3 The student can pronounce the words 
adequately. 
  2 The student can pronounce the words 
frequently unintelligible. 
  1 The student can pronounce the word 
poorly. 
2. Grammar 5 The student has very good grammar 
  4 The student's error in grammar is quite a 
rate. 
  3 The student's grammar is good enough, 
able to aspect the language with sufficient 
structure. 
  2 The student's construction of grammar is 
quite accurate but does not have thorough 
confidence control. 
  1 The student's error is frequent but the 
content is still understood. 
3. Vocabulary 5 The student has board vocabulary. 
  4 The student has an adequate vocabulary. 
  3 The student has good enough vocabulary. 
  2 The student has a limited vocabulary. 
  1 The student has a very limited vocabulary. 





  4 Speech of speech seems to be slightly 
affected by language problems. 
  3 Speech and fluency are father strongly 
affected by language limitation. 
  2 Usually resistant: often force to silence by 
language limitation. 
  1 Speech is as halting and fragmentary as to 
make conversation virtually impossible. 
5. Comprehension 5 Ideas highly organized, covers all of the 
elements of speaking, 
  4 Ideas are well organized, cover almost all 
of the elements of speaking. 
  3 Ideas are less organized, some missing 
parts of the element of speaking in 
practicing conversation. 
  2 Ideas less organized cover only the main 
element of the speaking problem in 
practicing conversation. 




Jumlah skor maksimal = 25 
Nilai praktik = Jumlah skor perolehan x 100  
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